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Research Assistant ....And.rta......Lop.az,,,-.B.a.n.t.taga mss

0.2N mac of Project laagual Sr_ cool (P.

3.3 Address of Project 3J.1 E...._121.9th Sty
0.4 _10.455-

.05 STATE

1-Alaska
Z-Ari'Aona
3 Cal_fornia

4-Colorado
5-Connecticut

8-Idaho
9-Illinois
10-111,Aana

11-Louisiana
12-Maine
13-Massachusetts
14-Michigan
15-Montana
16-New Hampshire
17-New Jersey
18-New Mexico
19-New Yorl:.

20-Ohio

pat,;(2 1

0.1 Project No. _31.2

21-01:lahoma

22-Oregon
23-Pennsylvania
24-Thode Island
25-Texas
26-Utah
27 Vermont
28- Washington

29-Wisconsin
30-Other (specify)

HISTUY, FUNDING AND SCOPE
1 Year Project began under Title VII;,

see 97 - 1969
Project 07 1970
No. 17 - 1971

2,C ':UNDING (mark all that apply)
2.1 1-Any P:110"R funding of BILINGUAL program; if Title

VII continues or expands thr.t program
0-no prior funding mentioned

2.2 Year prior funding began

0,2 Prior bilingual program invo:/eth
:--arly childhood bore X 4- I,

2-elementary studen-E.s (gradoL.:-6)

3-secondary students (gradei 7-12)
0-not specified

'.4 Source of prior bilingual program funding:
1-local
2-state
3-foundation

4-university
5-federal (specify)
6-other

Date __,51.11/7.1----

0.5

1.1

2.1

2.2

2.3

2.



0.3 ''Address

.05 STATE

Project Si
0.4 ...ar_anx_,_ ew_aork._ _ ---

1- Alaska
27-r-i7ona

3-Cai,Pornia
4- Colorado
5-Connecticut

£3 -Idaho

9-Illinois

11-Louisiana
12-Maine
13-Massachusetts
14-Michigan
15-liontam.
16-New Hamp3hire
17-New Jersey
I8-New Uexico
19-New Yor::
20-Ohio

21-01:lahona

22 -Or erron

23-Pennsylvania
24-Lode Island
25-Texas
26-Utah
27-Vermont
28-Washington
29-Wisconsin
30-Other (specify)

-.10JECT EIST0aY, FUNDING AND SCOP-f,
1 Year Project began under Title VII;

see 97 - 1969
Project 07 - 1970
No. 17 1971

'UNDING (Marl:. all that apply )

2.1 1-Any P_.IOh funding of BILINGUAL program, if Title
.VII continues or expands thr t program

0-no prior funding mentioned

2.2 Year prior funding began

0,2 Prior bilingual programinvo:79d:
:--Ftrly childhood 1pre ,

2-elementary students (gradeL
3-secondary students (grade.1 7-12)
0-not specified

'.4 Source of prior bilingual program funding;
i -local 4-university
2-state 5-federal (s7?ecify)___________
3-foundation 6-other

2.5 I-CONCURRENT funding of program(s); if cooperating
with Title VII program .

0 - -no concurrent funding mentioned

2.6 Concurrent program cooperating with Title VII involves:
1-early childhood (pre K K)

2-elementary students (grades 1-6).
3-secondary students (grades 7-12)

4-teachers
0-not specified

2.7 Source.of concurrent fUnding; if cooperating with Title VII
program;
1-- local 4-federal (.specify)Titae.....,1_
2 -state 5-other (specify) -

3-university

2.8 Total Title VII grant (first year only)

2.9 Total funds for concurrent prograla(s) coopelating with
Title VII

3.01-If a UNIVEIZITY is worl:ing with the Title VII program,
specify which; Naw:Yor-k-UnIversity P. 30c

0-none

0.5 1.9._

1.1

2.1

2.2 a95.8.

2 . 3

2.4

2.5 _1_

2.6

2.7

2.8

2.9 _24,(14.0_,11(10..

3.0 __



.4.0 SCOPE of PROJECT
4.1 NUmbers of schools involved in Title VII program:

1-one 4-four 0-not specified
2-two
3-three 6-other

4.2 Total number of students in prograo A.First year
E.Second year
C.Third year

4.3 Grade level of students in program; number of
grade and total number of students by grouped
(by second year)

Number of
Grade Classes
PS-PreSchool

X K-KmIgtn
PSK 96 TOTAL NC. students PS and

X1-grade 1
X 2-grade 2
-X 3-grade 3
X 4-grade 4
X 5-grade 5
X 6-grade 6
A ...E1(24.. TOTAL- students

4.4 1-All classes graded
2-All classes ungraded.
3-Some classes ungraded

gr. 1-6

pace

4.1 1

2

4.2 A _200_4 i. ,p .6
B

C 850
classes per
grade levels

I'Jwiber of

Grade Classes
7-grade 7
8-grade 8

K 9-grade i

NA TOTAL students gr. 7-9

10-grade 10
11-grade 11
12-grade 12
C N.A. TOTAL students gr. 10-12

If ungraded, specify ages or grades grouped together:_____

5.0 .P.:-.10CESS VARIABLES - STUDENTS (Sociolinguistic)
5.1. Students Dominant and. Native language interaction and. .

cultural affiliation (Indicate nimber of students in each
category and specify cultural 'affiliation in box)
(Circle any information which is inferred and write INF.)

Dovimp.nti-.'.-Ang;ip11,Ppminant 5.0
1. Total

I .11-B Dom - - NEZ1T-
Non-English
Mother 'Tongue, 488. i 250

Hispanic HisRani
II E-Dom - 114

I

2. Total

English
Hother-Tongue... 119

B.1?...elc .

4.4 _1 ._

NE ay., I

N-taiT

E dora

NEiiT

17;-Dom

iT

o

4.6.8

5o

I 119
I
2



grade and total number _ students by grouped grade levels
(by second year)

Number. of
Grade Classes
PS-PreSchool

X K-Kndgtn
PSK 96 TOTAL NC. students PS and

X 1-grade 1
X 2-grade 2
X 3-grade 3
X 4-grade 4
X 5-grade 5
X 6-grade 6
A TOTAL- s tudents gr. 1-6

4.4 1-All classes graded
2-All classes ungraded
3-Some classes ungraded
If ungraded, specify ages or grades grouped together:

5.0 PC1OCESS VA2,..TABLIS - STUDENTS (Sociolinguistic)
5.1 Students Dominant and Native language interaction and

cultural affiliation (Indicate number of students in each
category and specify cultural affiliation in box)
(Circle any information which is inferred and write,INF.)

Number of
Classes

7-grade 7
8-grade 8
9-grade -)
D NA -_ students gr. 7-c;

10-grade 10
11-grade 11
12-grade 12
C NA TOTAL students gr. 10-12

on-Ennlish Dor.inant 1-4.1,21:ish Dominant 5.0
1. Total ,I N-E Dom - N_,
.Non-English
nother Ton:ue. 488

Hisp.anic

112 E-Dom EUT

II_.E-Dom Nan
'

1 .

250

Total
English
Mother-Tongue I 119

Black ..._.... -_..1I. _ . .

I Total Non-English
Dominant 4%8

P:417.;I:lagl:LAPP:170-P.Agt;

N-E Dom 11-ENT

II Total English
Dominant: VA

4.4 _1_

IIE da..1

N-ENT

E dory
NE KT

aiT

II1

11
2

1,0. ci.;

4.a8

25.Q .29%

1A%

Total 2,-D0m
11= Ili 112

_...

English Dominant

E-Dom -N-EnT

. !. a-car:1131e : a native SpaniSh spealzer
Bothe Tongue 11 who uses Spanish in most contacts

though he may 22-low English

English
Mother Tongue

i
_

N-E Dam - EUT

aample2 (rare) a native English
speaking Puerto :loan child,
born in New York who returns
to'13u,rtc :ieo and becoa:.es

Spanish dominant

Example: a native Spanish
speaker who uses Spanish., only. in
familiar contacts, and English
in all others,;;. school,. wo:ch._

--Dana - =-

27.staples:. 1 )a native E. speaking
acculturated American who may
or not know a second lang.'

2)a native E. spealzing
ilexican-American child who has a
minimal receptive ?.:noWledge of
Spanish, but has a Latin culture
affiliation



5.2 Cultural or Ethnic identification c.S target
by number and of each

Indigenous .6mericans: Htuaber

Al Navajo
A2 CheroLee A2
A3 Other (specify)
A TOTAL No. of American Indian 2:

Americans of Cc,her ethnic

Bl HexicanAmerican
B2 Puerto..-Lican
B3 Cuban

Ecuador, -- 34 Other 5panish-American
Peru, Dom.Rep.is-,,ocify)
Columbia B TOTAL No. of Spanish-

speahing Americans

C

D
r

G

Portuguese-American
Franco-American
Chinese-American
Eshimo
aussian
Other

baezg-?ounds:.

I TOTAL number of N -EL[T target
students

B2 705
B3......6...

D
7-38

D

.738...

page 3
students in program

Per Cent of if inferred,
Total Students chech (../)

C.
/0

. -86 d'

Ethnic identity of English mother tongue students other than target
population, if specified, by number and per cent.

IP, p.10 21 Black El 162
0
All of our black pupils are in the bilihddal pr
identified as part of the taret population. To
get population implies that they are not in the

II TOT.:1, number of MIT students is contrary
other than target population

14 , X

oVath; therefore';' "they must be
label them as 'other than tar-
program and should not be. This
to our philosophy."

5.4 Students' native language or mother tongue if DIFFICENT
from dominant_ language

Pg2.-"IPAt)P.PgAagP.

2 -Spanish

(specify)

DifferentNatiyp Lapp,:gage Number_
. -250........

5.4

Per ent

5.5 Stn- mts' Dominant Language and Extent of Bilingualism

Dc.,:dit language ! Number of ilonolinguaA NuMber of students Bilingualof edente in *x:ogram Students 1 to any extent



2 Fuerto....dcan

B3 Cuban
;34 Other Spanish-American

ieru, Dom.Relp.is,3ecify)
Columbia B TOTAL No. of Spanish-

a-)ea::ing Americans

'I

C

G.

r'ortuguese-American
Franco-American
Chinese-American
Eshimo
alssian
Other

I TOTAL number of target
student:.

:24 zr
738 -86 P

1."

D _ 1.2
F c

r'
H

.738. . .X

Ethnic identity of English mother tongue students other thantarget
population, if specified, by number and per cent.

IP , p.10 :- Black -162 14 .- X
.::,1 . ./,All of our black pupils are in the biiiiigual pros'itini; therefcii.e.,- 'they must be

identified as 1:,? art of the target population. To label them as 'other than tar-
get population' implies that they are not in the program and should not be. This

II TOT_ L number of nrr students is contrary to our philosophy,"
other than target population

....... .
r,

5.4 Students' native language
from dominant language

Daoinant lanuage
1-2:1glish
2-aoanish

or mother 'tongue if DIFFE:2NT

(spec247)
Different Native Lanpuafe. Dumbe.1.-

-250

5.5 Sti-nts' r`.ominant Lan uage and ':tent of Bilingualism

Dc.,:nt language
of si:Idents in ...D:::.ogran

Numbor

E 3.69 English 43%
A American'

Indian
Al Navajo

. Onero,:zee

Kereian
Other'.(specj

D Spanish
C Portuguese
ll French
F Chf`,ese

G Eskimo
fi .iussian

Other (speed

504 Spanish

Per ;ent
--28/0"

Number of lionolingual amber of students Bilingual
Students I to any extent

not
spec.

0 not
spec

iP, p .10
Black studEints

119 22% i NS

;only listening speabing
" comprehension ability
No. % :Mo. %

4% 17%- 1 .- .

,
,*19.8, V v-- NS. 34%



4page

flecruitment of Students; 5.5
0 - not specified
1 - English 1Jother Tongue and flon English i.iother. Tongue

Students are recured to participate in the bilingual program
2 Only N-ITIT are recuired to take program; Effr's participation

is-voluntary
3 Both EET and 1:-EL'IT participation is voluntary

E-Dom.
5.7 Proportion of 12IT pupils in project area: see Chart C 5.7 43fo

n.sr- no-t specified on the chart

5.3 Community Characteristics (mark all that apply)
0 - not specified
1 inner city-ghetto

major city
3 small city, town or suburb
4 aural
5 other (specify)

5.9 A. Socio-economic status of 14-1111 participating students
(indicate specific percent of low SES).

B. Average family income, if mentioned
n.s. _not specified

5.10 Socio-econonomic.status of EkE participating students
(indicate specific percent of low SES on the blank)
n.a. -not applicable (no EiE)

.

00 -not specified

5.11 Proportion of migrant students in project (none)
(Indicate specific percent)
n.s. -not. specified

6.0 SOCIOLINGUISTIC SIDVEY

5.0 1,2

5.;' A. 75%°,1"6
ToW SES

:3. NS

5.10 75%

5.11 none

6.1 Project states that a sociolinguistic survey; :5.1 I

I for II for II
1T-LIIT:ooup '17-0 rrrotro

1 was made X
2 willbe-made
0 not mentioned

.

6.2 If a sociolinguistic survey was or will be made, 6.2 I
mark all groups included;

I N-EHT
1 parents X
2 children X
3 teachers

. 4 comunity
5 others

(specify).

6.3 Language dominance of N-CIIT groups (chec:: A.arents, fl children, teachers)



G notepecifiea..
1 inner city - ghetto
2 major city
3 small city, torn or suburb
4 rural
5 other (specify)

5.9 A. Socio-economic status of N-3:17participating students
(indicate specific percent of low SES)

B. Average family income, if Lientioned
n.s. _not .specified

5.10 Socio-econonomic.status of -11iT -participating students
(indicat specific percent of low SES on the blank)
n.a..- not applicable (no EJT)
00 -not specified

5.11 Proportion of migrant students in project (none)
(Indicate .specific percent)
n.s. -not specified

6.0 SOCIOLINGUISTIC SUM. /E

6.1 Project states that a sociolinguistic survey:.
I for II for

,:roup :I.T2 group

1 was made X X
.2 will_ be made.

0 not mentioned

6.2 If a sociolinguistic survey was or trill be made, 6.2 I
mark all groups included; II

I N- 1T II isti

1 parents X
2 children X .X

3 teachers

4 conmunity
5 others

(specify)

6.3 Languagedominanceof N-'LITgroupb (chec:: A parents, B. _children, C. ,.teachers

will be detemined by the extent each language is used in different domains
through various means of communibation.- . _
e.g. specify extent descriptively: never, sometimes, aluays 6.3 A X

5.9 A. 75%C,p.6
lbw -Si.s

NS

5.10 75%

5.11 none

6.1

USE NON-ENGLISH LANG.. USE ENGLISH C .....

DONAINS: IISTENING'SPE2IXINGaEADINGiWITING'LISTENINGSPEAKING
1 Home
2 Church
3 School
4. Uorh

5 Socializing
6 Neighborhood _
7 film -TV -radio . .....

8 Nagazinesineui0
9 Others

.(specify)
Survey was made. Data is available for anyone who
wishes to analyze the 700+ sheets.



page
56.4 If not included in lurvey, how was student's language dominance 6.4 I 2

determined? I II IIZL
E-E1 E EliT

1-inferred by 'Inn 73nrname ____
2-established by formal testing of students

......_
--(included in survey)

3-assessed by informal means (specify how)
4-not mentioned

(interview with mother andNew York City 1566td ofLocation Rating Scale
6.5 Sosigljmviistic Survey ,i_ncluclo: (check all that apply) 6.5 A-B1)

11Z-An analysis to determine if an interlanguage exists
in the community, (e.g., a mixture of two languages
which serves as a single system of communication for
a group of people).

. copy of survey is attached
1-yes
0-no

Attitudes toward maintenance or shift:

6.6 N-aiT parents' attitudes toward maintenance of child's- 6 NS
N-ENT in particular domains of use or Complete shift
to English
1 -yes

0-no

6.7 EiAT parents' attitudes toward their children's learning
of the N-Eiri language
1-yes
0-no

6.8 Children's own attitudes regarding the second language
they are learning and the speakers of that language
1-yes
0-no

60. If not included in survey how were parental and/or
community attitudes toward N-Ear maintenance
determined?
1-will not be assessed
2-will be assessed,..method not specified
3-has been or Will be assessed by method other than
sociolinguistic survey (specify how)

6.10 1-After rociolinguistic survey is made, how does it influence
program? (spectfy) (e.g. transfer or maintenance instructional
p,:ograms)

mentioned

10 STAFF OMECTION

6.'7 1

6. NS

6.5 kijS,

7..1 Linguistic background of project teachers, by number in each category:
(inCcate non-English language in each box



Attitudes toward maintenance or shift:

6.6 11-aiT parents' attitudes toward maintenance of child's
N-Ei1T in particular domains of use or complete shift
to English
I-yes
0-no

6.7 EiTI parents' attitudes toward their children's learning
of the N-Z.LIT language

1-yes
0-no.

6.0 Children's own attitudes regarding the second language
they are 1nnrning and the speakers of that language

6.9 If not included in survey how were parental and/or
community attitudes toward N-FliT maintenance
determined?
1 -will not be assessed
2-will be assessed, method not specified
3-has been or Will be assessed by method other than

sociolinguistic survey (specify how)

6.10 1-After sociolinguistic survey is made, how does it influence
program? (specy) (e.g. transfer or naintenance.instructional
p,,:ograms).

mentioned

STAFF OTLECTION

7.1 Linguistic background of project teachers, by number
(in6.0ate non-Enr;lish language in each bo::).

:.1nguagedominance not specified
.:.x:other.tongue not. specified

not specified.whether monolingual' or bilingual

E Dom.
NEMT

,E Dom

TT E Dom
"111FMT

A--Eonolinrrual B-Dilingual

Nz N=

A Total NuMber B Total Number
Honolingual Bilingual.

IP, p.79
All teachers bilingual

Total Irfiber

of Teachers

N .4a....

6.6 NS

6.7

0 NS0.0

6.10. NS

in each category

(if any information is not
specified, cross out that
heading and complete the
rest of the chart)

7.1 / e

I
No.

I B
II A
II

II q.
1

Iii B

A
B 41 1.0.070

N 4_

(Seven funded by Title VII;
rest paid by New York City
Board of Education.)



or cara)rofossionals b7.2 Linguistic background of_a2ject aides
(indicate non-English language in each box
X Language e3Minance not specified
X Mother tongue not specified
X Not specified whether monolingual or bilinguP1

A Monolingual B Bilingual

I N.-E Dom
N-EHT

II E Dom
ENT

II E Dom
1 N-KiT

A Total Number B Total Number
Monolingual Bilingual

13

page 6

number:

(If any information is not
specified, cross out that
heading and complete the
rest of the chart)

7.2
I A
I B

II A
II B
II A
II

1
B

1

N Total Number
of aides or
paraprofessionals

13 1131IP, 17.7.5 indicates 20 for
past year 7.3 2

No.

(1
lQP

7.3 Languages) used by bilingual teachers:
(Mark aTI that apply)

*See below 1-Bilingual teachers teach in only one language

la-Bilingual teachers who teach in only one language teach in their
dominant language, whether that is their native or second language.

Bilingual teachers who teach in only one language teach in their
native language:

1b-only if native language is also their dominant language
1c-even if native language is not their dominant language
1-0-not si,-(!ified

2-Bilingual teachers teach in both their native and second language,
regardless of which is their dominant language.

0-language(s)used by teachers not specified

7.4 Lan used b bilin al aides or .ara.rofession : 7.42_______
(1iariz all that apply

1-Bilingual aides instruct in only one language
la-Bilingual aides who instruct in only one language teach in

their dominant language, whether or not it is their native language.
ilingual1717757ho instruct in only ono lane. tcach in their' native lang.:

I.-only if native lcusuago is thuir dulimmt 1-neu-ee
v,n if nr.tive language is not their dominant language

1-3 not specified



II E Dom
iT

II E Dom
1 N-EiiT

A Total Number
Monolingual

B Total Number
Bilingual

13

N Total Number
of aides or
paraprofessionals

13
C'

p.7
IP, p.5 indicates 20 for

2
7.3 Lan ua e s used b bilin al teachers: past year 7.3

Nark all that apply

N

*See below
1-Bilingual teachers teach in only one language

la-Bilingual teachers who teach in only one language teach in their

dominant language, whether that is their native or second language.

Bilingual teachers who teach in only one language teach in their

native language:
lb-only if native language is also their dominant language

1c-even if native language is not their dominant language

1-0-not specified

2-Bilingual teachers teach in both their native and second language,

regardless of which is their dominant language.

0-language(s)used by teachers not specified

7.4 Lan ua e s
(Mark all that apply

used b bilin al aides or para rofessionals: 7.4 2

1- Bilingual aides instruct in only one language
la-Bilingual aides who instruct.in. only one language teach in

their dominant language, whether or not it is their native language..
.1ingualFrarifho instruct in only ono lc.n(7, taach in their native lang.:

1-onlY if native lu.nguzgcJ their dominant 1..ngu-0
-v6n if-nativ0 language'ds not their doninant language

1-0 not specified ,

2- Bilingual aides instruct in both their native and second language,

regardless of which is their dominant language.

0- language(s) used by bilingual aides not specified

7.5 Cultural affiliation of teachers, aides, project directorladmagalLtmiti:
number and percent (Nark all that apply) Specify cultural affiliation.

A. Teachers No. % B. Aides No. % C. Froj. Director D. Evaluator(s)No.

12(
PuertaLitican.28,qA Puenta-Rican1.1.2

Cuban

Black

2. 5 Dominican 1- 8

Others
0 -not specified

*7.3 IP, p.47 states that teachers who are teaching Spanish classes should be
native speakers of Spanish or have near native proficiency and teachers who are
teaching in English component of project should be native English speakers or

have near native proficiency. However: Evaluation, June 1970, p.16 points
out that some teachers teaching English have Spanish accents. Was the above

policy carried out?

19 OM111



7.6 .Selection frp:m_ local .cop.pinpi.-.ty pace 7
specilieT 7.6 No.

Number of N- IT program teachers from local community
and % _of total N-lialT teachers.

7.7 Number and Proportion of teachers and aides of same
puktnya1bscr_ound_ j students
indicate specific percent on the blan, or

A '= teachers
B = aides

7.7 No. ";,;

A. *below

B in-any.
if .specified descriptively,

1-few 4'A. 28 out of 41; more
2-some than anywhere in the,
3-many -nation for Puerto

Rican pupils.45- - n

-a o r
set,

than half
0-not speCified

- Training prior to project no.'s
(IndiCate number of teachers with each qualification, 14,17

if given) 17-41 7-41
n. s -clualifications not spcified

0-previous courses not specified
(p .79..);_. _teacher must meet a specified level of language proficiency on a

standardized. proficiency test of the non-English language through
which (s)he will instruct

2...); teacher must meet a specified level of communicative competence in
the. non-English language determined by a structured interview

3._X __previous teaching through. N- 1T (in country where it is a native
language, in Peace COrps).

4._X__.previous teaching in local area
5.,X...courses in N-EilT language structure and usage

2(.. courses in N-E literature
7...K___content (e.g. Social Studies) courses learned through n-EIT

previous education through N--aiT
9...X...courses in teaching ESL
10. _,courses in methods of teaching N-EliT language
11.__courses in methods of teaching content (e.g. nath)in N-ENT
12.4_...certification in ESL
13- __certification in .teaching N-.1111T
14.X cultural courses
15.5.c_courses in the cultural heritage, values, deep culture of N-EiIT
1" other qualifications,. specify
44,--License required by New York City
.---Bilingual

8.0 STAFF t:fINELOPEENT 8.1 A sz_r_4.r5 6

0
B

toff training mentioned
Pk A. .For B.-For Para-.

.1:,'-ira-prpf es _following, areas.: Tea chers. profossionals
all that apply) .



4-mest
5-more than half
0-not specified

7.6 Teacller Qual ications - Training prior to project
(Indicate number of teachers with each qualification, 7.8 2,3,

if given) 17-1
n.s.-cualifications not .spcified

0-previous courses not specified

_teacher _must meet a specified
standardized proficiency test
which (s)he will instruct

2., teacher must meet a specified
the non-English language deterained

3._ X _previous teaching through 14-Eff (in

language,. in Peace Corps)
4..A_previous teaching in local,-area
5.. A....courses in N-IL IT language -.structure

6. courses in N-E literature

7. ,Social.content (e.g. Soc1 Studies) courses
8., A __any previous educaion through N-EET
S. 2c _courses in teachii,..ESL
10.courses in methodi, of teaching N-EIT language

courses in..methodsof teaching content (e.g. raath)in

certificaton in ESL

13. CertificaLLon in teaching N- IT

-cross cultural co=ses
15..t+. courses in the cultural heritage, values, deep culture of N-FilT,

_other c.!.ualifications, specify
1.1,__-Licens*:' required by New York City
7 .---Biling4a1

8.0, STra:;.' 1:',NELOPHEIIT

no.'s
, 1, 7 1,

level of-language proficiency on a
of the non-Englich language through

level of communicative competence in
by a structured interview

'' "'re it is native

and usage

learned thro)..gh

t;:fr trainine nentiamod

8.1 A 1,2,3,4,5,6

8:.1 "CiPI iPofc P Hers Fo B. For.: ....f 2E.cC:. Para-
.

arj1

'r

-.Faprofessioals fii.the fOlowing aree3,zTeachers 2rofossionals
all applythat

n.s.-dH..-- '!-Ing indicated, but nature not specified __. .....Q.__

1-Eng14 ..,. 3 their second. langnago _.____ ____....... ,._ . X ..91.!.... .

2-The 7,.... I.I'L: of English. as .a.s,-,!nond language._ ...._/.......P .10 X.

3-X as %...:....J.'. second languagezmphasized .. _____ .... __ X __P '52 .:0:.
4-7The: . .,:hing of K as a .second. lanr,-uage_.Zparash. .. ._..C..-
5-'ilet.T7,-.7-..-:.:. IX teaching other academic- stb,iects.________ .....4.Lp.43,52...X. _.
6--Iieta7.-; of teaching other aceEemic subjects

in 1= :an:rage ...,ZPalT1-'.sli..........______

I , 1 0

0.2 Si'ate.(7 ';oals of teacher traininL7; are: 8,211 1,4,9,10 Students
Objectives p.Ar N-EMT II ENT

1Understandilv of socio-cult. mel 'values and practices . x
2-Cross-cultural training

*below Sensitity to ethnocentrici,sm .-and snobbery
-Prarene the soci emotiional development of

5-Sratezires for accomodatinL: learning
styles ab-_

6- strategies for cognitive development of
7-Strategies for reihforeing ..tImelf-este.em of
8- Nathods of cross-cual teaCffinig or teachin7.,; the
icltuxal componen
9Form4iatiOn pf pupil prformatoe obaecti.yev.
10A*thods of c*.va1uatioil of pupil:. Terformanccs ob.ectives

List specific goursek' if givers (or XerCi*:, .*A.W. attach)

Most teacher>s. in progr4rq do not ne0d :1.47raining .since they use the same
cguag as the pupils and come from same background...

41-'7

X X



pace 8
8.3,4.1.1014Teacher Training: (Mark all that apply) 8.3 1,3,4

1-courses IP, p. 45
2-experientials.teaching supervised by raster teacher
3-workshops where teachers offer suggestions to each other IP p,
4-use of video-tapes of teachers for feedbag: on how they are doing
5cross-cultuTal sensitivity training, t-groups
6-interaction analysis (e.g. Flanders system)
7-other (specify)

PrajecL2Loyides ;released time to teachers and varaproffesion-
als forjoint lesson plannina: 1-yes not mentioned

8.5 Project 2arovides for paraprofessionals to receive course credit 8.5 1
toward eventual certification: 1-yes 0-not mentioned
Hod? (specify ) calleer Opportumatias 12221*r_.1.1v4-1-

52

.4

8.6 ParaProfessional's role:
E '70, p.19

1-teaching whole class
2-teaching small groups
3-tutoring individually

Teri4-c er cal

5-contributing to 'cultural component
how ?

Illawled.ak at. g',11.01111,._songs, nulai o of Puerto Rico
6-liaison with parents IP, 29

see
8.6 1,2,3,4,5,6

a*4i cle 124 Tiernan 1-ct.Vont-ctne:Proiect b;ce.(40,-

Poonx ProtegsioncS iNleAe Role
artd a ; rIsu.a.% k 4 v-ccx4-; "

*sn

Xerox <1?e..

8.7 TrainingfsILDgotiect teaclagrig
(mark all that apply)

0-not specified

1-University faculty
2-project's Master-Teachers
3-project's teachers
4-other (specify)

and ParalaPLUPi9P.A1P_AP vg. y_: 8.7 A 1,6
A for teachers B for aides

.program
._,supervisors s dis_C, p. 102

X60 0

8.8 Number and Proportion ofLpersonnel diving teacher training_who
are:

1-bilingual All supervisors who ar'e also on faculty
2-bicultural University are bilingual & bicultural.
3-N-EHT (specify background)

8.9 Training is provided:
1-during a summer session
2-during the academic year
3 -other (specify)

8.10 Extent of traini4g:

A1-approxidately equivalent to a
college course

2-more than one course
3-less than nnp nnurpp

B (indicate no. of hours)
.5

6 monthly
7 bi-monthly

of

8.9 1,

8.10 _
6
7 S



8.5 'Project provides for paraprofessionals to receive course credit 8.5
toward eventual certification: 1-yes 0-not. :aentioned
How? (specify Cal-leer _oppartimitiPR :gramT it eyC ties

8.6 Paraprofessional's role; 8,E 112-5,4,5,6
'70, p.19 See ac4-i cle Ve.At-o:vrle. 3r-04e ct b;ce c 4c1-teaching In1

2-teaching siaall Pro teCS10 rto 'So : c lko le ES01--
3-tutoring individually axl d 8 i lir \stA.a.% u.c.ct-v; On

e WOK 2 ct_4-clerical
5-contributing to bicultural component

. how ? Acritritutjzz, Inawledge Puerto Rico
6-liaison with parents IF, p. 29

8.7 Training for project teachers, and :4arap:sofeasionaLs....i,s zja.e.Pby: 8.7 A 256
(mark all that apply) - A for teachers B for aides B

0-not specified
1-University faculty . .2Lizioludes
2-project's Plaster Teachers _srogram
3-project's 'teachers ....aupervisors Liteacher's discussion)
4-other (specify) C, p. 102

no.
8.8 Number and ZroDortion of personnel .g.iving teacher trainina_who 8.81 100.

are: 2L lee

1- bilingual All supervisors who are also on faculty of 3-- --
2-bicultural University are bilingual & bicultural.

...3-N-aiT (specify background)

8.9 Training, is Dr pyidqd:: 8.9' .19
1- during a summer session
2-during the academic year
3-other (specify)

8.10 Extent of training; 8.10
B (indicate no of hours) 5 NS

A1-approrimately equivalent tc. a .5 __weekly 6
7 1\,Scollege-course .

6 monthly
2-more than one course 7 bi-monthly
3-less than one course
4-other .(Specify) pre_paratiorLfory.A. in bilingual education

no. %
8.11 Numberand_pro-ooFtionpfteachers attending training: ,8.11=A-.p ,than 75%

Dr: if specified descriptiVely, inditate:(Inf. based on
.0-not specified 6-most . IP,p 46.)

1 -100% 7-many
2 -more than 75% 8-few.
3-5c-74% 9-other (speoify)
4-25-50%
5-1-24%

9.0 TEACHERS' ATTITUDES

9.1 Teachers'attitudes are assessed: (Mark all that apply) 9.1
0-not mentioned

'N-EHT language or dialect
2-to. N-aiT students - expectations of achievement
3-to 1'1 -ENT culture

4-prior to participation in bilingual project resume p. 79
5-after project training
6 -after participation for a period of ti:_ae in project

7-through a questionnaire
8-other (specify)
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Para Professionals: Their Role in ESOL and
Bilingual Education

Hernan LaFontaine

In recent years, the introduction of non-professional personnel intothe schools and the classrooms has created considerable controversy.Advocates claim that the additional assistance derived from para-pro-fessionals can be the greatest blessing to the overworked teacher. Op-ponents fear that employment of auxiliary personnel may be allowingfor the implementation of substandard instruction in the classroom.Our experience leads us, unequivocally, to the advocacy of utilizing para-professionals in as many instructional situations as our imagination canconceive. Especially in ESOL and bilingual education programs it isclearly evident that the teacher must seek to vary and to individualize
her instruction and her teaching as extensively as possible. The conceptof the team approach can certainly be applied in these cases most ap-propriately. The use of another adult, properly trained and adequatelysupervised, can only serve to improve the instructional process towardsthe achievement of that elusive "quality education."

In recent -:ears, the introduction of non-professional personnel intothe schools und the classrooms has created considerable controversy.Advocates claim that the additional assistance derived from para-pro-fessionals can be the greatest blessing to the overworked teacher.Opponents fear that employment of auxiliary personnel may be openingthe door for the implementation of substandard instruction in the class-room. In other words, some people are still trying to decide whetherpara-professionals are a help or a hindrance. I've made my decisionalready and I would like to state unequivocally that the use of educa-tional assistants may be one of the most sigificant approaches in ourattempts to provide individualized instruction. Especially in English asa Second Language and Bilingual Education programs we see a veryclear need to have another adult assisting the teacher in the manypersonalized activities demanded by these programs.
I would like to focus on some of the reasons underlying the need forutilizing para-professionals, how these assistants can function effec-tively in a classroom, their role as part of the overall teaching team andsome of the factors involved in the recruitment and training of assis-tants. Since most of this presentation is based on my experiences withthe para-professionals employed at the Bilingual School, I will, of course,be referring to them quite often.
Before I begin, however, I would like to make a simple clarification
" This paper was presented at the TESOL Convention, March 1971.Mr. LaFontaine, Principal of the Bilingual School, P.S. 25. New York City, isfounder of the Puerto Rican Educators' Association of New York City and is a memberof the Board of Advisors for the television show "Sesame Street,"
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310 TESOL QUARTERLY

regarding the distinction that has been made in the title of this presen-
tation between English as a Second Language and Bilingual Education.
I added "bilingual education" to the original title not only because I
am deeply interested and involved in bilingual education, but also as a
reminder that the concept of second language instruction (as opposed
to foreign language instruction) has been extended through bilingual ed-
ucation to many languages other than English. In New York City, of
course, most of the bilingual p..ograms include Spanish as the vernacular
language, but they also offer Spanish as a second language for the
English-speaking children. I mention this point because it has bearing
on one reason why we must look towards utilizing para-professionals in
the instructional process.

With the establishment of many new bilingual programs in the city,
we have seen a recurrent problem facing administrators and school
boards when considering personnel needs. Many principals and super-
intendents claim that a major obstacle to the initiation of a bilingual
program is the critical shortage of qualified bilingual teachers. This
problem; of course, i5 not one which can be overcome overnight, and efforts
to recruit large numbers of Spanish-speaking teachers must continue
and be expanded tremendously. However, while this is being done, we
should be engaging in a far greater effort to employ community
persons who already are proficient in both English and Spanish and who,
with proper training, can be of great assistance to the few teachers that
are available. Incidentally, when I say "few teachers", referring to the
situation in New York City, please understand that this is a gross under-
statement. It becomes a lot clearer when we note that there are ap-
proximately 500 Puerto Rican teachers in the New York City school
system out of a total of about 60,000 teachers. This amounts to less
than 1% of the total staff, while the number of Puerto Rican students in
the schools reaches close to 250,000, or about 22% of the total pupil popula-
tion.

. So we see that there is an urgent need to provide a massive influx
of Spanish-speaking personnel into positions offering direct contact - with:
our Puerto Rican children. The recruitment of para-professionals may
be the most immediate way to accomplish this purpose. Their role in
providing 'ethnic models with which children can identify should not be
overlooked either. At the same time, these assistants can be utilized
very 'effectively to provide instruction in Spanish as a second language
to English-speaking students.

Secondly, there is the ever-present concept of individualized instruc-
tion which automatically means a greater demand on the teacher's time
and energy to provide for the needs of all her students. In spite of all
the programmed instruction materials and other so-called self-learning
programs, we cannot deny that having another adult in the classroom
is the most logical and reasonable approach to providing greater in-
dividualization of instruction.
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Finally, if we are seriously concerned with increasing the numberof minority group teachers and encouraging community participationin education, then we must certainly view the concept of the para-professionals as a most viable and productive alternative.The actual role of the para-professional in the classroom can be asdiversified and challenging as that of the teacher. The range of activitiespossible for an educational assistant may vary from those which essen-tially are noninstructional and serve mainly to provide the teacher withmore actual teaching time to those which virtually convert the assis-tant into a second teacher with real instructional responsibilities. Thus,you would find at P.S. 25 assistants helping children with outer cloth-ing, keeping attendance records, preparing materials, duplicating materials,supervising the lunch period, and undertaking a host of other necessarytasks. The same assistants will, at another time during the day, bereading to a small group of students, helping an individual pupil witharithmetic problems, playing games with a few children, showing slidesand listening to students discuss the slides and, in general, carrying outa number of educational activities while the teacher is engaged with therest of the class.
Because of the heavy emphasis on language instruction in our bi-lingual program, many of our assistants spend a great deal of time work-ing with pupils in English as a first or second language and Spanishas a first or second 'language. The program in second- language in-struction creates many situations in which assistants can work withsmall groups of students or individual pupils in helping to develop theirlistening and speaking skills. The assistant may be reinforcing a specificoral pattern which the teacher has just taught, or, perhaps, playing agame involving numbers they have just. learned. More advanced pupilsor classes may get assistance from the para-professional in readingand writing skills, sometimes through the use of programmed mate-rials. The fact that all of the assistants are bilingual is especiallysignificant because both English-speaking and Spanish-speaking studentscan be given the benefit of the assistant's extra attention. Iii addition,in many' instances, the para-professional brings to the classroom awealth of language experiences in Spanish which the teacher may notpossess. Children's songs, games, stories, and poems, which the assis-tant may recall from her own childhood, now become an integral andexciting part of the curriculum. In general, the net effect is that thereis now another person in the room with whom children can communicateand thus practice and further develop their language skills.Needless to say, a good educational assistant doesn't just walk in fromher kitchen at home and with the proper blessing from the principal,start to diagnose pupils' reading deficiencies. It is a long and arduoustask to develop a group of para-professionals who can make a positivecontribution to a school program and function as part of an overallinstructional team.
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First, we must consider how we're going to select these individuals
and where we're going to get them. Since one of the underlying justi-
fications for employing para-professionals is to encourage participation
of community, residents in education, it is natural that our major
source should be the immediate school neighborhood. Highest prefer-
ence should be given to parents of children in the school since there is
really no other group which could have a greater stake in developing
the best instructional program possible. If necessary, additional persons
could be recruited from local civic groups, community agencies, adult
education prrigrams and community colleges. Occasionally, individuals
with teaching experience but without all the necessary requirements for
certification as teachers here, may move into the community from
other countries and can certainly be . employed very effectively as as-
sistants in a special category.

Whatever the source may be, the prospective assistant should have a
sincere desire to work with children and should have an understanding
of the problems they face at home and in the neighborhood. They
should, of course, possess the basic skills in the fundamental subject
areas, but not necessarily be required to have a complete formal ed-
ucational background. A high school diploma would be helpful, but
again not essential if the person demonstrated satisfactory ability.
If the program is a bilingual program, it would be extremely desirable
that assistants be bilingual. And if these assistants are going to work
with non-English-speaking r children, it would be virtually mandatory
that they speak the vernacular of the children. Another signifiCant
factor, is that assistants, just as teachers, spend a good part of their
time working with adults, as well as with children, and, therefore, should
be able to relate well to other adults and understand the importance
of cooperatiing in a well-coordinated team effort.

Assuming that we have found this "super-assistant" with all of these
fine qualities, we still have only begun. Now, the task is one of giving
this person the training necessary to develop all of the skills which
will make her an asset to the teacher. Ideally, there should be an oppor-
tunity to provide the para-professional with some pre-service orientation
and training. During this period, the assistant should become acquainted
with the key personnel in the school, with the physical plant, with the
important resources in the community, and with the children. Some
time should be devoted to an explanation of the duties of an assistant
and the general role she will play in the program.. Once the assistant
is assigned to a specific teacher and class, she should understand that
she will be getting specific help through an organized program of in-
service training. This aspect of the para-professional's career is ex-
tremely important and definitely deserves the greatest attention. In too
many.caseL', the assistant is given a book and told to work with a group
of children, very often the slowest children, and that is virtually the last
contact the assistant and the children have with the teacher for the rest
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of the semester. I cannot over-emphasize the frustration and even fear
that the assistant will experience upon discovering that suddenly she
has assumed the awesome responsibility of teaching children without
knowing what to do. Unfortunately, a more dangerous problem is that
the children themselves will be neglected and will suffer all the evils of
poor teaching.

In-service training may take many forms but, basically, the kind
of training that the school can provide is generally the most relevant
and, therefore, should be undertaken immediately. A typical week at
P.S. 25 might include a workshop on Monday afternoon for all educational
assistants. This session is conducted by a master teacher who coordi-
nates and supervises the work of all the assistants. The topics may range
from classroom organization, to discipline, to mathematics. One of
the early workshops this particular year was on the use of a commer-
cially developed reading program which we had purchased. In coopera-
ation with the assistant principal, the coordinator had arranged for
teachers to utilize this program in their classes. Once the assistants
had received several sessions on how to use the materials, they began
to work with small groups of children in their classes. During this
time, the coordinator met with each one of the assistants individually
and then, together, with the classroom teacher. In addition, the class-
room teacher was making specific plans regarding which children to
assign to the assistant and in helping the assistant plan for her instruc-
tional duties. Of course, the teacher and the assistant meet daily to
assess the progress of the children and to assess the assistant's progress
as well. It may seem as if a great deal of extra time and energy has to
be expended just to serve a .few children, but the fact is that for some of
the children, time spent with the assistant may be the only time in the
whole day that they receive any kind of special attention.

The' general direction of the-training program is one in which para-
professionals are given basic background information,' factual infor-
mation related to specific subject areas, skills needed for their own
-.development and other skills needed to teach their children. As the
assistant comes more in contact with the coordinator, the assistant
principal, the teachers, other assistants and other staff members, she
gradually develops better skills and, of course, becomes more con-
fident. It is certainly a wonderful. feeling for a supervisor to observe
an assistant undertaking interesting and productive work with children
and to know that everyone is benefitting from it: the children, the assis-
tant, and the teacher.

The training can continue on a more long term basis outside of the
school. Several of our assistants participate in courses provided through
special programs designed to offer career opportunities for: assistants.
The Career Ladder Program, the Career Opportunities Program, and
the Career Training Program, although funded from different sources,
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all have the goal of providing time and money for assistants to continue
their education. In addition to the released time and the tuition-free
courses, para-professionals have the incentive of being advanced through
various stages of job categories based on additional training. It will soon
be possible for an individual to start in a school as a school aide not
working in a classroom and gradually occupy the following titles:
teacher aide, educational assistant (H.S. diploma), educational assistant
(2 years college), educational associate, teacher intern, bilingual pro-
fessional associate. Hopefully, the ultimate goal would be to see some
of our assistants become full fledged teachers. However, another pos-
sible expectation might be that, as community persons become school
staff members and as they become more aware of the real problems
and needs of children, they might be more instrumental in urging and
actually getting greater community and parent participation in ed-
ucational matters of real significance. Already we are beginning to see
in New York City that a number of Community School Boardi include
persons who at one time were working as paraprofessionals in schools
over which they now exercise considerable influence.

In other words, community people can become vital members of the
total educational team at all levels. However, if we refer to a team,
teachers and principals must understand that this means undertaking
a task through a cooperative and dynamic effort. Unfortunately, there
are still some who resist having another adult in the room, especially
a "community person." There are fears of being spied upon or being
exposed to unwarrant.A. criticism. In reality, the para-professional
coming to work in a classroom is probably just as afraid and nervous as
to what the teacher's perception of her may be. And every para-pro-

. fessional I've seen was very eager to learn her job. Both the assistant and
the teacher are in a perfect position to help each other cross the bridge
into the other's world. If we can welcome the para-professional on board
as an important member of a team doing a significant job, we might be on
our way towards strengthening the relationship between schools and com-
munities into real partnerships.



10.0. STAFF PATTERNS

10.1 Staffsatterne: (mar2: all that a: ;.)1y)
0-not specified
1 -team teaching

2-cluster teaching SL & SSL teachers
3-shared resource teacher
4-other -(specify)

10.3 Average number of 'uuils per class:
0-not specified

pate 9

10.2 Staff: 10.1 2
1-bilingual teacher
2-ESL teacher
3-bilingual coordinator
4-aides or paraprofessionals
5-consultant psychotherapist
or guidance counselor

6-other ,(specify)LaLL-i

-CUrri-cUlum development
consultants

10.3

10.2,5,11115

10.4 Amerae number of aides orp_araprofesc.ionals 10.4
0-not specified

Para professionals assigned mainly to K-2-E170, p. 19
10-.510.5 AYAW;P...111Y1J202-_.of _a_ar-lrilinEunl Bi(ies (nr pAra-

1 KgUPAPPPJ.Al2.PXL.PlAg:
0-not specified same as above

10.6 Secia'1 aide to nails having ost difficulty iiz learning
is given:

1-individually
2-in small groups
0-not specified

by 3-teacher

4-special remedial teacher
5-paraprofessional
6-parent tutor
7-older student tutor after school
8-peer tutor
9-not specified
10-no special help given

10.6 1222 5.2

11.0 INSTRUCTIONAL CO12011E17 - DMATION AND EXTENT OF BILINGUAL COMPONENT

See attached model
11.1 Duration of Bilingual Education (policy) I II II1 p a, a.,

N,gT qaintained,in.prog2.-am: _1E DON E DOi
(marir. all that apply)

0-not specified how long
1 -as the alternative language of learning
for as long as desired

2-as the medium of instruction for special
Subject matter (e.g. cultural heritage)

3 -only for the length of time necessary for
the acquisition of sufficient English to
permit learning of academic Content at an
acceptable level in English

NEMT EMT NE/IT

11.2 Ijcyw m_anv..._.years.. does..22.7o jeot sti4te. for ins tr-uction.
for 1? tIT .arouR ],g1.-iguA.K_ to continue?

11.1 I
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same as above

10.6 ,.i-12..19-...k?_11121321JYIIIII.FU:ti...4iffigitY:AP1PPI125-Pg.
is even:

1-individually
2-in small groups
0-not specified

by 3-teacher
4-special remedial teacher
5-parai;zofessional
6-parent tutor
7-older student tutor after school
8,--peer -tutor
9.not specified
10-no special help given

10.6 5_2:7

11-0 INS=CTIONAL COLTON= - .DUllATION LID EXTENT OF BILINGUAL CadPONENT
See'attached model

11.1 Duration of Bilingual Educatic (policy) I II Hi 0 a.

)L 0 L

language_ _Fill_ be maintained.... .pro_gTan.:
(mark all that apply)
0 -not specified how long
1-as the alternative language of learning

for as long as desired
2-as, the medium of instruction for special.

subject natter (e.g. cultural heritage)
3-only for the length of time necessary .for

the acquisition of sufficient English to
permit learning of academic content at an
acceptable level in English

DOL
NELIT ENT

E .D0i I

1

BENT

11.1 I
II

II1 _ _

11.2 Ilotr many. .years. e c-t state for instruction 11.2
_group .tl-krough contirue?

0-not mentioned
if for a particular number of years
1 2 3 4 5 7 8 9 10

(if specified. in terms of a condition, please state it -
e.g.e "if a child begins learning in 11-ELIT and English in Pre-K3
N-E-LIT instruction should. continue through high-school")

Duration of Bilingual Education (in practice) (Hark all that apply)

11.3 Second )_amuag_e_],earnirw is introduced in
code:. C= N.A. (if no EifT)

1 14=
11.A. Pre-r. K 1 2for each grou-2

I D014

IT E DOLL
DOMMENT

3 4

which grade:

6- 7

11.3 I 4-6
II

9 10 11 12
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11.5 12.5
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11.13 1.-?Tsurplliscaleway - only non-English Bother Tongue
students (including N-EUT-English dominant). Englfsh'
ifother tongue students do not receive instruction in
a second language

0-no English 'father tongue students

2-program is two -way: E-Dom. learn Spanlish; S-Dom earn English
11.14 The araount of instructional time in and througn their second

pace 11

11.13

anguage
for pupils who are native speakers of English is:

code: 0 = not specified N.A. = not applicable, no English IIT students

11.14
per day

of instruction
throug.h

Total min, per

day of any
instruction

11.15
Subjects taught
in ,;ecood, lang.

11.16
5 of time per day
of instruction
through N-aiT

PreK
1

2

3

4
5

6

7

8

10

11

12

.....

....

45 .300
6.0 300.

_ _90.. .... 300.
...120 300
_150 . _ .300

Pre K 15% Line.
-25 rap

2 25
,.5 30

4 30
I

5 40
50

8

10
11

'12

h K5
1
2

321-

5
6

11.17 14xe4 11.17
in the classroaa (marl: all that apply)

goal-

from observa-
tion

*not struc-
tured class
period

0 -not specified

1-languages are never mixed by either the teacher, aide or the
pupil in any one clas6 period; only one language is used.

2-the second language is used exclusively by the teacherlaide
and pupils during at least one portion of the school day.

3-the teacher uses one language exclusively within a class period;
pupils':are allowed to use either native or second language.

4-the teacher uses only one language; however the aide or para-
professional uses another during the same class period; students
nay use either. only*

5-the teacher reinforces any conversation initiated by-the child
through the use of whichever language the child has used at the time.

6-constant switching from one language to another by teacher during
lesson.

7-the teacher uses English and the paraprofessional then translates
the same material for N-EUT pupils.

8-other (summarize)

They separate students by language

50
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throw:h
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1
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.......
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'12

11.17 1Ii 1c01_9Y.PeD.P.7cAtP.?APOASAL.P.IDEtA9-911Ar.P-PlAXA#1.P.
in the classroom (mar'_: all that apply)

11.17 __IA_

0-not specified
goal- 1-languages are never aied by either the teacher, aide or the

pupil in any one class period; only one language is used.
from obs9rva- 2-the second language is used exclusively by the teacherlaide

tion and pupils during at least one portion of the school day.
3-the teacher uses one language exclusively within a class period;
pupils .are allowed to use either native or second language.

4 -the teacher uses only one language; however, the aide or para-
professional uses another'during the same class period; students
may use either. only*

*not strut- 5 the teacher reinforces any conversation initiated by the child
tured class through the use of whichever language the child has used at the time.
period 6-constant switching from one language to another by teacher during

lesson.
7-the teacher.uses English and the paraprofessional then translates

the sane material for N-EET pupils.
8-.other (summarize)

They separate students by language

12.0 hETHODS OF SECOND LANGUAGE TEACHING

Sp.37

(liar all that apply; some projects may use a combination
of methods)

1-Audio rlinzlial.'habit shills or behavioral approach. Emphasis
on communication. Includes contrastive analysis of sounds
(units) in.both languages by teacher and students, student
repitition of tapes and/or fluent teachers' model sentence
patterns until responses are automatic.- Structural drills and
dialogue's are systematically prebented. Includes direct as-
sociation between object and word in second language in a
sequence of patterns learned in complete sentences. Inductive-
generalizations drawn from examples.

2"TrPalsfornPj-991PitiYP_XRPYPPqh
Actuiring an understanding of the structural patterns or
gramnatical rules of a language.

continued- on next page

12.0

550
6
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2a-inductive -generative approach: through listening to communication,
perhaps of peers, and attempting the new language in situations which
call for the student to generate sentences - test his understanding.
(the way native language is acquired)
Includes direct association between object, picture or action and
word in second 'language.

2b-deductive - the cognitive code approach: through initial formal
study and analysis of grammatical structures, then applying them through
examples, i.e. answering questions, or transforming affirmative sentences
to negative, declarative to interrogative, active to passive.

3-Graramar - Translation ilethod
Formal study of rules of grammar and translation from first language
to second. Emphasis on reading in second language rather than using
it for oral communication.

13.0 DMINAHT AND SECOND LANGUAGE SKILLS SEQUENCE

AL-H* Language Skills Sequence
(*Aadiolingual flethodt listening, speaking, reading and writing)

i II

Non Eng dom Eng dom
students students

A in dora B in A in dam B in
lang second lang second

lang lang

0 = not specified

(Use not applicable (n.a.) if project has no Eng. dom. students)

13.1 Second language listening - speaking
. shills are learned:,

1-concurrently with dominant lanc;ua7e
listening-speaking shills'

2afte7,?. a specified level of compe-
ten:yd. achieved in listening-speaking
skills in dominant lan:uage

3 -a specified period of time after
listening-speaking skills in dominant
language' taught

4- before any specified levelOf lis-
tening-speaking competence achieved
in clorAnant lanEuaGe

13.2 AI sequence followed:
1-Listening-speaking proficiency
precedes .introduction of. reading

2-Reading is taught concurrently
with .listening- speaking skills

3-Learning to read overlapslearning
I-.

13.1 IB 1
IIB

13.2 IA 1
IB 1

IIA 1



3-Grammar - Translation liethod
Formal study of rules of grammar and translation from first language
to second. Emphasis on reading in second language rather than using
it for oral communication.

13.0 DOMINANT AND SECOND LANGUAGE SKILLS SEQUENCE

AL-H* Language Skills
(*Audiolingual liethod:

Sequence
listening, speaking,

I

Non Eng dom
students

A in don- B in
lang second

lang

reading and writing)
II

Eng dom
students

A in dom B in
lang second

lang

0 = not specified
(Use not applicable (n.a.).if project has no Eng.

13.1 Second language listening-speaking
shills are learned:

'1-concurrently with dOminant lanc;dage
listening-speaking shills

2-after a specified level of compe-
tency achieved in listening-speaking
skills in dominant language

3-a specified. period of time after
listening-speaking skills in dominant
language taught

4-before any specified level of lis-
tening-speahing competence achieved
in cominant language

13.2 AIL sequence followed:
1-Listening-speaking proficiency

precedes introduction of reading
2- (leading is taught concurrently

with listening-speahThg skills
3-Learning to read overlaps .learning
of listening-speaking shills

4-There is some overlap between
learning to read and to write

13.3 Listening - speaking proficiency
determined by

1- measure of listening-speaking.

proficiency
2-informal assessment by teacher

13.4 Second language reading skills
are learned:
1-concurrently with learning to read

in .dOMinant language
2-after a. specifies level of dominant

language reading competence
achievement

3-a specified period of time after
,Learning to read in dominant language
(e.g. a specific grade) 2nd grade

4-before learning: to reae.;

language

dom. students)

13.1 IB 1
IIB

13.2 IA_ J.

TB 1
IIA_ 1
IIB

13.3

IIB_

13,4. 113,



(source of data-N. de Ortiz)

13.5 Reading is introduced:
individually, when child is ready

or at a specific time during grade: 1';

1

2

3 .

13.6 Reading readiness is determined by:
1-test of reading readiness
2-informal teacher assessment

13.7 Grade level reading is
1-in
2-in
3-in
4-in

expected:
first grade
second grade
third grade a--
fourth grade

5-in fifth grade
6-in sixth grade
7-other (specify)

page 13
I II

Non Eng dom Eng dom
students students__
A A .

dom second dom .second
lang lang lang lang

13.8 Grade level academic achievement (mPth, science, etc.) in the
SECOND language is expected:

1-in the first grade
2-second grade
3-third grade
4-fourth grade
5-fifth grade
6-sixth grade
7-other (specify)

13.5 IA__1
IB 2

IIA 1
IIB

13.6
IB 2
IIA 2
IIB 2

13.7 IA 3

13.8 IB
IIB

not specified

p.48

14.0 INTEGRATION OF SECOND LANGUAGE LEAILNING WITH OTHER LEARNING: 14.0
11 2,5(mark all that apply)

I = N-E II = E

dom dom
students students

1- Second language learning is only a sep-
arate subject for English-speaking stu-
dents; the second language is not used
as a medium of instruction for other
subjects.

math, 2-SecOnd language learning is both a sep-

science arate subject and also a medium of
instruction for other subjects.



13.6 T.eading readiness is determined by:
1-test of reading readiness 13.6
2-informal teacher assessment IB 2

2

IIB 2

13.7 Grade level reading is expected:
1-in first grade 13.7 IA 3
2-in second grade IB IF p.48
3 - i n third grade X A_
4-in fourth grade IIB
5-in fifth grade
6-in sixth grade
7-other (specify)

13.8 Grade level academic achievement (math, science, etc.) in the -13.8 IB
SECOND language is expected: IIB

1-in the first grade
2-second grade

not specified

3-third grade
.

4-fourth grade
5- fifth, grade

6-sixth grade
7-other (specify)

14.0 INTEL ATION OF SECOND LANGUAGE LEAITING NITH.OTHER LEARNING: 14.0

(mark all that apply) II 2',5
I= N-E II= E
dom dom
students students

math,
science

1-Second language learning is only a sep-
arate subject for English-speahing stu-
dents; the second language is not used
as a medium of instruction for other
subjects.

2-Second language learning is both a sep-
arate subject and also a medium of
instruction for other subjects.

lnclu,d1nog cognitive developmeat
3-becono language-. learning is always in-

tegratcd with the learning of oourse
content (such as social studies) or as
a medium of cognitive development.

not ever taught as a subject re SSL, ESL
4- Academic content:taught in the native

language is used as the referential
content of second language learning
(the sane concept taught in the native
language is taught in the second
language).

5-Different academic content is taught
in the second language from that which
is taught in the native language.

.) -not specified

6 -other (specify)



IP,

.)age 14

.15.0 TIU,i'ATINT OF CHILD'S LANGUAGE: I 15.0 IA 2,1..
Non ag. dom. Eng. dom. IB 2,1
students student

A -in dom. B 2nd A B 2nd
Eng. lang.

(individual depends on teacher)
lang.

1-The child's language is respected.
It is not corrected, rather, all
of the child's speech is accepted.
However, the teacher provides a
model of the standard language
aiming toward child's eventual
control of the standard form.

Inf. 2-The child's language is corrected-
the teacher points out errors and
demonstrates the standard form. Z_

3-Other (specify) Child's language la.
respected and

0-Not specified corrected.

16.0 MATERIALS

16.1 Reading MaterialsTYpes
Reading Materials are: (mark all that apply)
1-Linguistically based

Merril, Miami Linguistic for N-E dom.(herrill or Miami Linguistic

p.67-74
r;aders ITA, etc.) 16.1 1

344k4e1---QrabrT

2-Basal readers

3-Dialect readers

Laidlow 1=Bank

0 0

4-Experience charts (stories
dictated by children)

5-teacher-developed in Spanish 1
16.2 If some reading material is in

the child's dialects indicate how
long it is used:
1-Grade 1. (none) 16.2 IA_Jls -NS
2-Grade 2
3 -Grade 3

4-Beyond Grade 3
0-not specified

0 0

16.3 The following are techniques and materials used for second language learning:
0-none specified
1-pattern drills --1
2-dia:og-memorization ..2

from 3-choral repetition t...
M de 4-sOngs
'...) r t i z 5...pror;raLined instruction. ..5.......

6- stories read to children ..62--

AUDIO. VISUAL ..LI ELS



IP,

aVeLtiUal

control of the standard form.

Inf. 2-The child's language is corrected-
the teacher points out errors and
demonstrates the standard form. _I_

3 -other (specify) Child's language is,
respected and

0-Not specified corrected.

16.0 lIATERIALS

16.1 Reading Materials-Typos
Reading Materials are: (mark all that apply)
1-Linguistically based Merril, Miami Linguistic for N-E dom.

(Merrill or Miami Linguistic

p.67
_74readers ITA

1
etc.) 16.1 IA_D_ 1

2-Basal readers Laidlow

3-Dialect readers 0

4-Experience charts (stories
dictated by children)

1

1-Bank

0
0

St --1-

0

1_Laidlow

0

I__

1

0

1
5-teacher-developed in Spanish 1

16.2 If some reading material is in
the child's dialects indicate how
long it is used;

1-Grade 1 (none) 16.2111_1as

2-Grade 2
3-Grade 3
4-Beyond Grade .3

0-not specified

16.3 The following are techniques and materials used for second language learning:
_

0-none specified
1.-pattern drills 1._ -1-
2-dia]og memorization 2._ -2-

from 3-choral repetition
M. de 4-songs -"

Ortiz 5..proc;ralmed instruction .5_ -1---_

6-stories read to children -6--- 6
AUDIO VISUAL P.IDES

r7-films, filmstrips

:8-flannel or magnetic ooards
9-realia, graphic displays
10-records, tapes

11listening centers in the library
12-multi-media approach

7 .2._
.8_- _a___

.9. 9_,
'111. 10
II.

Experiential:
13-role playing 13

14-puppetry 14- -14
15-experience charts 15- 15
16-primary typewriter 16 16
17-learning through direct experience

with Materials e.g. Montessori
4- ai

18-activity centers-chosen by child 4 open_classrooms -.......>

19-other (specify) maps & charts 19_ -7 .
Learning outside the classroom:

20-field trips 20 20
21- suggested TV programs 21_ .21
22-y,thcr (specify) .Events for specific

day 1.) Puerto Rican Discovery Day
Zit .2.



16.4 .The sources of blon-English materials and textbooks are:
(mark all that apply)
0 -not specified

1-are written. by native speakers of that language
2-coMmeially prepared and published in countries where

N-E is the native language
3-developed by the project's own bilingual staff

page 15

16.41,3,4,9,10

4-developed by the staff of another bilingual project (specify wiiich) :1San Antonio
5-developed in conjenction with project parents 2.Falo Alto
6-developed by or with members of N -FIT community 3.Miami

7-are culturally appropriate for N-E culture Linguistic
(specify how this is determined)

s -are cross cultural

9--commercially prepared and published in the U.S.
10-are translations of U.S. texts New York City Social Studies Curriculum
11-are coordinated with materials used in the regular subject (Board of Ed.)

curriculum
12-other (specify)

The specific bilingual/bicultural materials used in the language 16.5 1

component are:
0-not specified
1-xerox attached -page and documentAlamai Linguistic Readers

Department of Public Instruction,
STUDENT GROUPING

this year
materials
are being
reviewed
by communi
ty members
& parents

16.5

17.0 Puerto Rico (IP, p. 68-74)

17.1 Student grouping; mixed or separated into dominant language
groups: (mark all that apply)
0-not specified
Pupils of both linguistic groups are:
1-always mixed for all learning
2-mixed for language learning
3-mixed for some academic subject learning
4-mixed for non-academic learning; art, music, gym, health
5-separated for native and second language learning into
dominant language groups

6-separated for most academic subject learning into dominant
language groups

7-never mixed for language or other, academic learning
8-other (specify)

17.2 Students are grouped for language instruction: 17.2 1
(mark all that apply) A-more thani; the time B Less than z the time

M. de 0 -not specified
Ortiz ` 1-total classis E-Dom or NE-Dom, lA

2-small groups (specify size)
--------

3-individual instruction

17.3 Criteria for grouping:
0-not specified I Non Eng

dom
1-by age
2-by native language

Students
II Eng dom 11l Eng don

ENT NEMT



,c'1
by communi
ty members
& parents

M. de
Ortiz

c
(specify -how this is detemined)
are cross cultural

.-commercially prepared and published in the U.S.
10-are translations of U.S. texts New York City Social Studies Curiculum

)
11-are coordinated with materials used in the regular subject (Board

, f Ed.
curriculum

12-other (specify)

16.5 The specific bilingual/bicultural materials used in the language 16.5
component are:
0-not specified
1-xerox attc,ched-page and document djajniiingiastic Readers

Department of Public Instruction,
17.0 STUDENT GROUPING Puerto Rico (IP, p. 68-74)

1_

17.1 Student grouping; mixed or separated into dominant language 17.1 6
groups: (mark all that apply)

1)417.1ssport

specified
groups are:

1-always mixed for all learning
2-mixed for language learning
3-mixed for some academic subject learning
4-mixed for non-academic learning; arts musics gyms health
5-separated for native and second language learning into
dominant language groups

6-separated for most academic subject learning into dominant
language groups

7-never nixed for language or other academic learning
8-other (specify)

17.2

<

Students are grouped for language instruction:
(mark all that apply)
0-not specified
1-total classis E-Dom or NE-Dom.
2-small groups (specify size) ,

3-individual instruction

A-more thank the time B Less

17.3 Criteria for grouping:
0-not specified

18.0
f

di 8.1

1-by. age

2-by native language
3-by dominant language
4-by language proficiency. 4

(ex. level of reading skill)
n.a.. not applicable

(no E.dom/NEMT)

lA

I Non Eng
dot

TUTORING

Students
II Eng dom

EMT

4

17.2_
than the time

IiiEng dam
NEMT

4

Student Tutoring is: (mark all that apply)
no-not mentioned
0-type it not specified
1-inter-ethnic.(N-ENT student tutors ENT students)
2-intra-ethnic (N -EMT student tutors N -E1T)
3-done by older children (cross age) after school with ASPIRA
4-done by peers (same age) students
5-other (specify)

18.1 _La_

18.2 Paraprofessionals or aides give tutoring or instruction
0-area not specified
1-inter-ethnic (N-ElIT aide tutors EMT student)
2-in the acqusition of native language shills
3-in the acqusition of second language skills
4-in other acaaemic subjects

as follows:
18.2_21,3/L__



N. de
Ortiz

page .16

18.3 Parent tutoring; (mark all that apply)
no-not mentioned
0-type not specified

1-inter-ethnic parent tutoring is used
2-intra-ethnic parent tutoring is used
3-other-parent tutoring done at home

Parents are trained to become tutors for their children:
3-in the home by a home-Visiting teacher
4-in an adult education component
5-in school through observation and guidance of teacher
6-as parent volunteers who tutor during the school day
7-materials are 'provided for use in home by parents
8-other (specify)

19.0 curaICULIDI PATTERNS

18.3 1417

4 5 6 8
19.0 / 2

The stated curriculum pattern of the bilingual protect:
1-Except for inclusion of N-EMT instruction the curriculum is

otherwise typical or regular, for this state.
There are other modifications whithin the curriculum of the
bilingual program which differ from traditional, typical curri-
culum such as: (mark all that apply)

2 -a non- graded classroom/ pupils of different ages are
grouped together during part of the school day

3- flexible or modular scheduling
4-small group instruction
5- individualized learning
6-open classroom 4 clases
7- guided discovery and inquiry
8-a curriculum which is both child and subject-centered
"9- others (specify)

10-if the program includes activities which complement
experiences children encounter in the home, community
and through mass media i.e. TV, describe below;

20.0 COGNITIVE DEVELOPIENT

20.1 CognitiVe development in early childhood grades is fostered through:
0-method not mentioned 20.1 1,2,3 4
1-structured .envirionment rich with materials child can manipulate

order, compare, match for perceptual-motor development
2-non-verbal materials) such as.Montessori materials from which

children can learn sensory discrimination, matching, seriation,
counting, addition subtraction

3-labeling and discussion of concepts related to time, space, diStance



/-materiais are provided for use in home by parents
8-other (specify)

19.0 cunduCITLIE PATTEIZNS 4 5 6
19.0 ,

81

The stated curriculum pattern of the bilingual project:
1-Except for inclusion of N-ENT instruction the curriculum is

otherwise typical or regular, for this state.
There are other modifications whithin the curriculum of the
bilingual program which differ from traditiOnall typical curri-
culum such as: (mark all that apply)

2-a non-graded classroom: pupils of different ages are
grouped together during part of the school day

3-flexible or modular scheduling
4-small group instruction
5-individualized learning
6-open classroom 4 classes
7-guided discovery and inquiry
8-a curriculum which is both child and subject-centered
9-others (specify)

10-if the program includes activities which complement
experiences children encounter in the home, community
and through mass media i.e. TV, describe below:

20.0 *COGNITIVE DEVELOPIIENT

20.1 .Cognitive development in early childhood grades is fostered through:
0-method not mentioned 20.1 1..,122214
1-structured enVirionment rich with materials child can manipulate

order, compare, match for perceptual-motor development
2-non-verbal materials, such as Montessori materials.from which

M. de children can learn sensory discrimination, matching, seriation,
Ortiz Ne counting, addition, subtraction

3-labeling and discussion of concepts related to time, space, distance,
position

4- labeling and grouping actual objects to learn classification;
grouping .objects with common attributes and laeling their
attributes (i.e. colors, sizes) varies with

5-direct experience of processes of science through discovery, using teacher
materials rather than text;.. active experimenton by child with teacher's
guidanco rather than tachor demonstration.

6-direct experience of math through discovery rather than instruction
7- other (specify or xerox) p. no. and document:

20.2 Cognitive development in later grades (grade .4 and above)
0-method not mentioned
1-specify or xerox p. no. and document
n.a.-no grade 4 or later grades
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21.0 SETF-EST17,71.1 21.0 NS

Stated mothods_oLprolect compenent expected to increasq_seg:-esteem:
no-self-ebteom not mentioned as an objective
0-self-esteam, is an objective but methods not specified

Teacher encourages pupil to verbally express his feelings:
1-through role-playing

,2-puppetry

3-language-experience approach: students dictate stories from
their own experience

4-teacher accepts, acknowledges ideas and feelings
5-teacher encourages non-verbal expression of child's feelings
through painting, music, dancing

6-teacher provides experiences in whi,771 the various ways that
children act are accepted by the teacher; their actions are
discussed and the children are encouraged not to make fun of
"di efferent" ways

7-tes. r provides experiences leading to:oompetencyandsu-
S-tea.:provides=iDeriences Where occasional failure is

ac edged as part of everyone's experience; second
attt,:Jts are encouraged

9-6Eur '(specify) (77,-mal. or summarize) doeument pageE4

Teacher pm=uv±des ex=perience in pupil self-direction and acceptance of
zesponsib- A such as

10-pisisiaet as tutors for other:pupils
11-guils7inve some options in choice of curriculum
12-puells choose activities from a variety of interest centers
13-Eide=pulls participate in curriculum planning and/or

devigment
14=-pupils write a bilingual newspaper for dissemination to the

community
15-other (specify) not mentioned

22.0 LEARNING STRATEGIES 22.0 . ..,0

1-The project mentions the following specific learning. strategies
as important for reaching a particular ethno-linguistic group:
(specify or.xerox) DocuMent and Page no.
Example: Navajo children resist participation in an authoritarian,
traditional classroom. An open classroom where teacher partici-
pates rather than direct b all activities and students or groups of



4- teacher accepi,s,

5-teacher encourages non-verbal expression of child's feelings

'through painting, music, dancing
6-teacher provides experiences in which the various ways that

children act are accepted by the teacher; their actions are

discussed and the children are encouraged not to make fun of

"different" ways
7-teacher provides experiences leading to competency and

success
8-teacher provides experiences where occasional failure is

achnowledged as part of everyone's experience; second

attempts are encouraged
9-other (specify) (xerox or summarize) document page

Teacher provides experiences in pupil self- direction and acceptance of

responsibility, such as
10-pupils act as tutors for other pupils
11-puils have some options in choice of curriculum

12-pupils choose activities from a variety of interest centers

13-older pulls participate in curriculum planning and/or

development
14-pupils write a bilingual news-paper for dissemination to the

community
15-other (specify) not mentioned

22.0 LEARNING STRATEGIES 22.0_ 0

1-The project. mentions the following:: specific Joarning. strategics

as important for reaching.a particular ethno-linguistic group:

(sTecify or xerox) Document.and Page. no.

Example; Navajo children resist participation in anauthortarian,

traditional classroom. An open classroom where teacher partici--

pates rather than directs all activities and students or.groups of

students initiate activites, MOVe about freely or sit in a. circle or

horSeshoe rather than sit in rows, hasbeen found more effective.

0-none lmentioned

23.0 BICULTIMAL COI.TONENT

23.1 This program is:
1-bilingual alone
2-bilingual and bicultural
3-bilingual and multicultural
0-not specified as to which. of the .abova
4-an ethnic studies program is include:C:1.7ln the bilingual program

5-art, posters, nalial crafts of both cultures-. are 'exhibited in

the classroom
&-languageand cultural content are integrated

7-other (specify)
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. 23.2 Cross-culturaLawareness:
If project mentions specific values or modes of behavior of
N-EliT culture, please summarize below: (or attach Xerox).
found in document Da-lo ,;

0-not 'mentioned

exception-maladjustment in NEMT students when teaching is in
English without compensatory teaching in Spanish

23.3 1-if project mentions efforts to decrease ethnocentrism in 23.3_0either or both:ErOups, describe below: (orxerox-document page /#)
0-none mentioned

2)3,14.,5,7
involves (mar._ all that apply)
the bicultural. compenent lznowledge of the .1T,RIT culture 23.4

0 -no bicultural componentmentioned

1-HumanistiO aspects of culture: ideals and -values, literature
(oral or written), achievement-of particUlar people or p :olitcal
movements

2- Historical-cUltural heritage of the past,contributions to art
and science.

3-'Deep' culture.: family. patterns :.and
4- Itemization. off. surface aspects of a coun --geoiraphy, dates

of holidays etc.
5-A. specific mature only e.g. one Indian gibe (Puerto Rico)
6- Various cultures of same ethnicililigtiatfc- group (i.e. Spanish=

speaking pectIes)
7-A thirdculture different irom laliT or 17,7 (Afro-American)
8-Other (specify) M. de Ortiz

contemporary way of life.

23.5 American culture is defined:
0-not specified

1-narrewly primarily Anglo - Saxon orientation
2-broadly: ethnic pluralism of America,--multicultural

contributions of various ethnic groups discussed
3-other(indicate document and page number for ,Xerox) or

elaborate in your own words.

23.5

24.0 COlii151.I.TY C011'ONENT

24.1 Bilingual libraries are provided .for: 24..1_14E3_
0-grOup riot specified



23.3 1-if project mentions efforts to decrease ethnocentrismin 23.3____

'either or both groups, describe below: (or xerox-document page/0
0-none mentioned

23.4 In the bicultural compenent.!:newledge of the N-Li-iT culture
involves (mark all that apply)
0-no bicultural component mentioned
1-Humanistic aspects of culture: ideals and values, literature

(oral or written), achievement of particular people or politcal

movements
2- Historical-cultural heritage of the past -- contributions to art

and science
3-'Deep' culture: family patternaand contemporary way of life.
4-Itemization of surface aspects of a country--geoi.raphy, dates

of holidays etc.
5-A specific culture only e.g. one Indian tribe (Puerto Rico)

6-Various cultures of same ethnic/linguistic group (Le. Spanish-
speaking. peoples)

7-A third culture different fray NEliT or an, (Afro-American)

8-Other (specify) M. de Ortiz

23.5 American culture is defined:
0-not specified
1-mat Teuly primarily ..Anglo-Saxon .orientation
2-broadly: ethnic pluralism. of America!--multicultural

contributions of various ethnic groups-discussed
3-ather(indicate document and page number for x2rox) or
:ea-borate in your own words

24.0 COndaiTY COIIPONILTT

24.1 Bilingual libraries are provided for:
0-group not specified
1- project children
2-adults of the project community
3-teachers
no-bilingual library not mentioned

24.2 An-ethnic. studies library da.provided for:
0-,group not specified

1- project children
2-adults of the project community
3-teachers
no-ethnic studies library not mentioned

23.5 0



24.3 Provision is made by the school for informing t' .parents
and community about the program through: (Marl: all that apply)

0-method not specified
no-no provision_for informing. community
1 bilingual newsletter

monolingual newsletter
3 aws sent to mass media.
4.-if articles included with:7roject, check
5-bilingual fliers sent home.
6- formal meetings Parents' Association
7-informal meetings open to .en re community
8-meetings conducted in both_aanguages
9-home visits a3
10-Other (specify) 1.1acal :civic groups 2.1.71:
11-project director persona-111T involved_in

dissemination- specify liozr

radio, TV, .mewspapers, :.west speakem.
4-conferences-open eduCatars

4

24.31,

7,8,9,11

23,13,5,

T:F71i0 programs, articles
in, newspapers (Spanish &
English)

..i.e., June, 1970 & 1971

.24.4. 'Community involvement in the famm ation of schoolgadIicIes
and programs is sought through:
0-type not 'specified
no -not sought

1-emlJting community groups working with program
2-bilingual. questionnaires
'3-community-school' staff..comrtiAtees

.4- community advisory groups
5-formal meetins open to tha,..entire community

6-informal. meetings with. community groups
7-other (specify)

p248_,D3.,0j ect director personally involvement af.o.ammunity
in program. specify how

24.4.114,51.6,8

24.5 The school keeps informed about comminity interests, events and
problems through:

' 1,2,449
no-no mention of school seeking to be informed about community
1-meetings open to the entire community conducted in both
languages

2- community representatives to the school
3-bilingual questionnaire sent to the home
4-home visits by school personnel
5-other (specify) local civic groups and government agencies
0- method not specified q- Community School Board

Parents' Association

24.6 The school is open to the community through:
0 -not mentioned

no-school is not open to community for. community use

24.6 1,2,4



t-Iniormal meeting a)en to .entire community
.8- meetings conducted in both languages
9-home visits

,

10-other (specify) 1.1ocal civic groups 2.TV
11-project director personally involved in program

dissemination. specify how
radio, TV, newspapers, guest. speakers

19- conferences open to bilingual educators,

& radio pro7rams, articles
in newspapers (Spanish &
English)

i.e., June, 1970 & 1971

24.4 Community involvement in the formulation of school policies
and programs is sought through:
0-type not specified
no-not sought
1-existing community groups working with program
2-bilingual.questionnaires
3.;.community-schoM1 staff committees
4-community adv-inry groups
5-formal meetins.7.7open to the entire .community
6-informal meetings with community groups
7-other (specify))

IP, p.248- project director personally seehs involvement of community-
in program. specify how

24.5 The school keeps informed about community interests, events and:

problems through:
no-no mention of school seeking to be informed about communi-ty

1-meetings open to the entire community conducted in both
languages

2-community representatives to.the school
3-bilingual questionnaire sent to the home
4-home visits by school personnel
5-other (specify) local civic groups. and government
0-method not 'specified q- Community School Board

Parents' Association

246 The school is open.tO the community through:
0-not mentioned
no-school is not open to community for community use
1-opening school facilities to the community at large for use

after school hours and on weekends
2-providing adult education courses
3- other

IP,
(specii

rY
.21

-during school hours
p.9-for students

25.0 IKPACT EVALUATION

25.1 Project. mentions description or dissemination of the bilingual.

program through:
1- newspaper articles
27radio programs.

programs
4-video-tapes
.5-fiIms
6-visitors to observe the program

In Bilingual
School

z1.71 1 , 2 5 , 6
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025.2 Project's impact: 25.2 2,3

1-Project mentions that other classes in the school, but
not in the program have picked up methods or material from
the bilingual program whole school is bilingual.

2-Project mentions other schools. in the local educational system

have started bilingual programs
3-Project mentions that a University has instituted teacher

training courses in bilingual edUcation to meet staff devel-
opment'needs New York University

26.0 20LE OF EVALUAT07,

26.1 Evaluator has field tested, on a group of children who are of
the same language, culture and grade levels as the children in

the bilingual program: 26.1 0

0-not mentioned
1-published measures
2-staff developed measures
3-staff translations of published measures
.4-staff adaptations of published measures

26.2 Evaluator has personally observed students in the program: 26.2 2

0-not mentioned
no-never
1-once or twice during the year
2-more than twice INF%
3-regularly
4-other (specify)

26.3, Evaluator has met with teachers:

0-not .mentioned

no-never
1 -once or twice during year
2-more than twice INF%
3-regularly
4-other (specify)

27.0 EVALUATION. PROCEDIDE

27.1 -.0-not.specified
1-A comparison.greup has been chosen
2-A comparison group will be chosen

27.2 0-not specified (may'.: all that apply)

1-Pre-tests have been given to project group or sample

2- " will be
3-Post-tests have been given to'project group or sample

u will be
5 -Pre -tests have been giveh to comparison group

6- " will be
7-Post-tests have been given to comparison group'

8- will be

26.3 2

27.1 NS

27.2 1,4

school's process objectives ascertained first--pupil product
objectives later



A MODEL FOR THE IMPLEMENTATION OF THE ELEMENTARY

SCHOOL CURRICULUM THROUGH BILINGUAL EDUCATION

Hernan LaFontaine

Principal, The Bilingual School
Public School 25; Bronx, New York



if

This model is a revised edition of the original model of 1968.

The feedback from teachers and supervisprs indicated a need for

change in time elements for langnage instruction.

The Theoretical Model

A child entering the Bilingual School in the kindergarten grade and

remaining in the school until graduation from the sixth grade will

have experienced seven years of bilingual instruction and is expec-

ted at the end of this time to have developed sufficient proficiency

in each language to be able to receive 50% of his instruction in

English and 50% in Spanish. In order to achieve this proportion of

native and second language instruction without subjecting the student

to undue stress ..: functioniag in a second language, it is necessary

to graduar4 Increase the percentage of second language instruction

through the grades. The proposed ratios of native language instruc-
.

tion to second language instruction are indicated below.

Ratio of Percentage of Time Devoted to Native. Langnrige Instruction

(N) and Second Langutge Instruction (3) in Each Grade.

Grade N/S Ratio

Kindergarten 85/15

First 75/25

Second 75/25

Third 70/30

Fourth 6o/40

Fifth 6o/4o

Sixth 50/50

o L, I



Depending on the nature of the classes with regard to language

dominance patterns, the language utilized for each of the

curriculum areas will vary from. English to Spanish. Pupils

will be screened and placed into classes accordint to their

individual language dominance so that each class will be

designated as beinE either Spanish Dominant (SD) or English

Dominant (ED). The instructional pattern for the two groups

will be as indicated in the tables following.



THEORETICAL riODEL OF'ILIXUAL rrsmucTior PAiihRKS
FOR GRADES K THROUGH 6

Kindergarten

Language Arts

Social Studies

Science

Mathematics

Music

Art

Health Education

NS Ratio 85/15

First Grade

Language Arts

Social Studies

Spanish Dominant

25min/Sp-20ninitSL

15min/Sp

15min/Sp

15min/Sp

15min/sp

3.5nin/Sp

30min/Sp

130min/Sp-20min/thg

English Dominant

25min/Eng-20min/SSL

15miniEng

1.5miniEng

15miniEng

15min/Eng

15min/tng

30inin/Eng

130min/Eng-20min/Sp

Science

Mathematics

Music

Art

Health Education

NS Ratio 75/25

Second Grade

Language. Arts

Social Studies

Science

Mathematics

Music

Art,

Health,EduCation

NS:Ratio 75/25

Spanish Dominant

45min/SP-45miniEng

30mlniSia

30MIn/SP

30min/Eng

30min/Sp

30min/Sp

60min/PP

225min/Sp.q5min/ag

Spanish Dominfnt

45min/Sp-45min/Eng

30min/8.P.

30mia/SD

30min/Eng

30min/Sp

30min/Sp

60min/Sp

22574/Sp775rainiEng

English Dominant

45min/tng-45min/sp

30min/trig

30min/Eng

30min/sp

30min/Eng

30min/Eng

60min/tng

225min/Eng-75min/Sp

English Domin-ult

145rdirdEng -45r. dr-VS15

30min/Eng

30minitng

30min/Sp

30min/Eog

g

60min/Eng

225min/Eng-75m in/Sp



(."-Z0 EL

Third Crade

Language Arts

Social Studios

Science

Mathematics

Music

Art

Health Education

NS Ratio 70/30

Spanish..2,21112,2I

45nin/sp-45nin/Eng

3Cmin/SP

30nin/Sp

45min/Eng

3O!-,in /SP

30min/.5/0

45r/Sp

210min/Sp-90min/Eng

English Domina nt

45min/Eng.,45min/Sp

30min/Eng

30min/trig

45min/Sp

3Crdn/Enc:

30min/Eng

4511011/Eng

210min/EnE-90min/Sp

Fourth Crade

Language Arts

Social Studies

Science

Mathematics

Music

Art

Health Education

VS Ratio 60/40

Spanish Dominant

45nin/Sp-45min/Eng

6pmin/Sp

15min/Sp-3O nin/Eng

It5rdn/Eng

15rain/Sp

15min/SP

30nin/Sp

180min/Sp-120,;:in/Eng

English Dominant

45min/Eng-45min/Sp

6Onin/Erig

30nin/Sp-15min/Eng

45r /Sp

1.5min)Ing

15min/Eng

30min/Eng

130min/Eng-12Orain /Sp

Fifth Grade

Language Arts

Social Studies

Science

Mathematics

Music

Art

Health Education

NS Ratio 60/410

Spanish Donin,:nt

45min/SP 45min/Ene

60Min/Sp

3Qnin/Eng-15min/Sp

45min(Eng

15Min/Fp

15min/Sp

30min/Sp

180min/Sp-120min/Eng

Enrlish Dominant

245rdninrig-45LlintSP

6omin /Eng

30min/Sp-15min/Eng

245nin/Sp

15min/Eng

15nin/Eng

30min/Eng

180min/Eng120111111/SP



Sixth Grade

Language Arts

Social Studies

Science

Mathematics

Music

Art

Health' Education

NS Ratio 50/50

Spanish Dominant

45min/Sp-45r. in/Eng

45min/Sp-15min/Eng

45min/Eng

45min/Eng

15min/Sp

15min/qp

30min/Sp

150min/Sp-150min/Eng

English Do: inrmt

45min/Eng-45nin/SP

45min/Eng-15min/Sp

45min/Sp

45min/Sp

15min/Eng

15min/Eng

30min/Eng

150min/Eng-150min/Sp

The total amount of time allotted for each curriculum area is in

accord with the standard New York City Board of Education reco-

mmendations.

Grades N - 3 Grades 4 - 6

Language Arts 30% Language Arts 30f1.

Social Studies. 10% Social Studies 205

Science 10% Science. 155

Mathematics 10% Mathematics

Music 10% Music

Art 10% Art 55

Health Education 20% Health Education 105

The Actual Model

Because the. Bilingual School has been in existence for only a period

of three years and is beginning its fourth school year, the theoretical

model cannot be implemented in all grades from Kindergarten throur,h

siXth. The theoretical model can be inplemented through the third

grade and prbvisions must, be made to adjust the model sufficiently



to service the children at the different levels adequately and

yet provide some exposure to a second language. In short, a

child entering the 5th grade this September should not be

expected to undertake 40% of his learning in a second language

if he has not had any previous exposure to it. Therefore, in

the case of an English Dominant child the 11/S ratio will be

limited to 85/15 rather than 60A0 as prescribed in the

theoretical model. However, in the case of a Spanish Dominant

5th grade child we must take into account the fact that he has

already experienced 5 to' 6 years of instruction in English and

can therefore, be expected to undertake a larger percentage of

instructional time in English that the Englsih Dominant- child can

in Spanish. Thus the actual model suggests an BS ratio of 70/30

for the incoming Spanish Dominant student.

The table following indicates a comparison of the theoretical

model NS ratio with the NS ratios of the actual .model for English

Dominant classes and Spanish Dominant classes. The figures

are projected through the sixth grade for each of the present

grades to demonstrate the anticipated degree of bilingualism

for all classes starting in the Bilingual School in September, 1968.



Based on the VS ratios of the actual model, the instructional

pattern for classes starting in the Bilingual School in September,

1971 is outlined in the following tables.

Kindergarten

Language Arts

Social Studies

Science

Mathematics

Music

Art

Health Education

Spanish Dominant

25min/SP-20min/EFL

15min/Sp

15mdm/Sp

15min/8p

'15min/SP

15min/SP

30min/Sp

NS Ratio - 85
15

130min/Sp-2Cmin/Eng

English Dominant

25min/Eng-20min/SSL

15min/Eng

15min/Eng

15min/Eng

15min/Eng

15min/Eng

30minithg

NS Ratio.- 85

130min/Eng-20min/Sp

First Grade

Language Arts

Social Studies

Science

Mathematics

Music

Art

Health Education

Spanish Dominant

45min/sp.,45min/Erz

30min/Sp

30ninisP

30min/Eng

3Omin /Sp.

30min/8p

60min/Sp

NS Ratio - 75
t-.5

225min/SP-75mir

English Dominant

45min/Eng-45min/SSL

30min/Eng

30m1n/Ellg

30min/SP-

30min/Eng

301rdnAng

60m1MIEng

NS Ratio - 75

225miniEng-751Tanisp



Second Grade

Language Arts

Social Studies

Science

Mathematics

Music

Art

Health Education

Spanish Dominant

45min/SP-45min/tSL

30min/Sp

30min/Sp

30min/Enc

30min/Sp

30min/Sp

60min/Sp

NS Ratio - 75

225n1n/SP-75minrnIc

1LILILL121a021111LTI

45min/Eng-45min/S5L

30min/Eng

30min/Eng

30min/Sp

30min/Eng

30min/Eng

60min/Eng

NS Ratio - 75

225thiniEng-75min/SP

Third Grade

Language Arts

Social Studies

Science

Mathematics

Music

Art

.Health Education

Spanish Dominant

45min/Sp-45min/E3L

3omin/Sp

30min /Sp

115min/Eng

30min/Sp

3Cnin /Sp

45min/Sp

NS Ratio -.70
30

210rnin/Sp-90min/thg

English Dominant

45minigng-45ralh/SSL

30min/Eng

30minisng

1,15inin/Sp

30min/Eng

30Min/Eng

45min/Eng

NS Ratio - 70
30

210min/Eng-90min/SP



Fourth Gade

Language Arts

Social Studies

Science

Mathematics

Music

Art.

Health Education

Spanish Dominant

45min/Sp-145min/EM

60min/Sp

45min/8P

15min/Sp-30min/Eng

15min/Sp

15min/8p

3Cmin/8P

'NS Ratio - 75
25

225min/Sp-75min/Eng

English Dominant'

45min/Eng-45min/8SL

60min/Eng

45minitng

36min/tng-15min/Sp

15minAng

15min/EnE

30min/Lag

NS Ratio - 80
20

240min/Eng-60min/Sp

Fifth Grade

Language Arts

Social Studies

Science

Mathematics

Music

Health Education

Spanish Dominant

45min/Sp-45min/Eng

60min/Sp

45min/Sp

45minAnE

15/min/Sp

15min/Sp

30min/SP

NS Ratio - 70
30

210min/Sp-90min/nne.

RE042alalaLlni,

45min/Ing-145min/SSL

60min/Eng

45rain/Eng .

30min/Eng-15min/Sp

15min/Eng

15min/trig,:

30min/tnE:

NS:Ratio - 80

240minAng-60min/Sp



...
Sixth Grade

Language Arts

Social Studies

Science

Mathematics

Music

Art

Health Education

Spanish Dominnnt

45min/Sp-45min/Eng

60min/Sp

45min/sp

45min/Eng

min/Sp

15min/Sp

30min/Sp

NS Ratio - 70
30

210min/Sp-9 miniEnE

English Dominant

45minitng-45min/SSL

60minitng

45miatnE,

30mi/1/Eng-IS-min/Sp

15min/Eng

15minitnE,

30min/Eng

NS - Ratio 80
27

240minAng -60min/8p
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